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CRN report review 
Intention & Methodology 

The review of CRN-level reports assesses the quality and usefulness of the narrative (qualitative) data 

entered into CRN reports submitted by faculty each semester. The quantitative data (the actual rankings 

of students as meeting the SLO, developing the SLO, or neither) was not reviewed under the assumption 

that that data accurately represent the faculty member’s assessment of SLO attainment. However, the 

qualitative data provides evidence of assessment validity and shows how the assessment results may 

contribute to improvements in teaching and learning.  

Driving questions of the assessment include: 

• Are the assessments valid? 

• To what extent do CRN level assessments lead to course and program improvements? 

• Are there identifiable barriers that could be addressed to improve the process? 

• What changes to the process might make SLO assessment more meaningful? 

 

The SLO Team developed a rubric which was then tested and adjusted by the SLO Committee in October 

2021. The following criteria were identified for evaluation of the written portions of the CRN level 

reports: 

1. Do the fields have information in them?  

2. Is the field content responsive to the prompts? 

3. Does the report reflect specific outcome assessment, not global performance (i.e., final grade)?  

4. Is there evidence of reflection on teaching and learning?   

 

The sample size was 400 reports from fall and spring semesters 2019, 200 from each semester 

respectively. The reviewers were given the URLs to each report and they used the rubric to evaluate and 

track the data. Each report was reviewed by two separate reviewers. Results were discussed in the SLO 

Committees. Frequency calculations were completed in Google Sheets. 

 

Brief Summary of Results  

The full report of the CRN-Level assessment provides graphs and charts. Below please find highlights of 

the main findings. 



All 400 repo rts re vi e we d.  
Figure 1:  Freque n cy of Score s (ra n ki ng) Overa ll

 

• 



Do we need all the prompts?  Could they be made simpler?  Are there more ways to promote 

dialogue in the college assessment process? Though the current timing of assessments at the 

end of each semester works well for some, it does not support dialogue amongst faculty which 

has shown to provide a positive impact on course and program improvement. Is there a way to 

solicit more dialogue through the reporting structure? 

Variation in reporting across sectors.  

Noncredit non-CTE reports reviewed were overall the strongest quality.  Noncredit CTE reports 

were overall the weakest.  On the credit side as well, the non-CTE reports reviewed tended to be 

stronger.  This may point to a need to reach out to CTE instructors, especially in noncredit for 

professional development around outcome assessment. Or it could point to the need to gather 

more data from CTE programs about their outcome assessment process and what adjustments 

could be made to better support their assessment processes.  

Changes to the question prompts may be needed.   

CRN level assessment report proposals ask instructors five questions about the assessment. 

Faculty may benefit from the rewording of some prompts that seem confusing and by adding 

more clarification of the prompts to help ensure the answers are better aligned to and directly 

address what is being asked. The second question on the report proposal states: “What criteria 

were used for assigning an assessment level to each student?” This question was widely 

misunderstood. Also, the last optional question which asks about highlights could be omitted or 

changed to ask more directly about dialog, collaboration, or reflection.  

Focused conversations 
The SLO team engaged in two rounds of conversations with faculty, administrators, staff and students 



9. Deans and Chairs 

10. Individual departments – Health Education, ESL 

11. Associated Students Council 

12. Flex Workshop – October 2021 

 

Themes  

Several salient themes emerged from these conversations, summarized here. 

Many faculty report their SLO assessment for the sake of compliance, not because they find intrinsic 

value in it. 

• Many faculty find SLO assessment to be tedious, time consuming, and not useful.  

• Many faculty conduct SLO assessment in isolation, with minimal dialogue with other faculty or 

students about it.  

• Some faculty find SLO assessment to be duplicative of other assessments they already do (for 

example, ESL placement in levels), or poorly suited to noncredit open entry/exit. 

• SLO assessment often seems to be siloed from other processes like program review – while 

outcome assessment currency is included in program review, the results of SLO assessment are 

rarely incorporated into departmental reflection and plans for action. “While SLOs are nominally 

a part of every process at the college, they feel performative, procedural, not tied in – there is 

an obvious opportunity there.” 

 

When there is dialogue and collaboration about assessment within a program or among faculty 

teaching the same or related courses, faculty often do gain value from SLO assessment. 

• Faculty described changes to instruction that have arisen from the SLO assessment process, such 

as changes to assignments, improved scaffolding of assignments, alignment of assignments to 

SLOs, and pacing changes. 

• Faculty spoke of the value of assessing students’ support needs as well as their learning. 

• Dialogue with students about SLOs and evidence of their learning was also mentioned as 

valuable when it happens – and worth doing more often. 

• Completing SLO reports together was a positive experience for some faculty, “to share ways to 

change an assignment or update an outcome.”  Another instructor noted, “When I see a need to 

improve my class, I need dialogue, because I don’t know all the possible ways to improve my 

class [on my own].” 

• Communities of practice are one place where significant discussion, reflection, and 

experimentation with teaching and learning happens at the college. This is a place where SLO 

assessment could be infused more. 

• In CTE programs, the competencies that students need are often discussed at industry advisory 

boards – SLO assessment is sometimes a part of this and could be more so. 

• Many faculty mentioned that having SLO-focused discussions at the School level during Flex 

Days were beneficial in the past, and they would like to see that again on a Flex Schedule 

occasionally (or alternatively, group departments by the newer Academic & Career Communities 

instead of Schools). 

• While dialogue about teaching and learning is highly valued, many faculty found few formal 

opportunities for that dialogue, given everything else that occupies departmental and 





and/or students) was cited as key to designing useful assessments and to interpreting assessment 

results in a way that enhances teaching and learning. Opportunities for increased dialogue include, at 

least, the following: 

• Utilizing the data in CurrIQunet, combined with other sources of information that the different 

faculty teaching in a program may be aware of, for richer course- and program-aggregate 

assessments. 



Technology department, the SLO coordinators are exploring this option further.  

 

All these approaches would be supported by ongoing professional development in SLO assessment, with 

more emphasis on integrating SLO assessment into our work as educators, breaking SLO assessment out 

of its silo.  

 

 

Want to get involved? 
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